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INDEPENDENT AUDITOR’S REPORT  

 

To the readers of Henderson High School’s financial statements  

for the year ended 31 December 2025 

 

The Auditor-General is the auditor of Henderson High School (the School). The Auditor-General has appointed 
me, Kurt Sherlock, using the staff and resources of Crowe New Zealand Audit Partnership, to carry out  the 
audit of the financial statements of the School on pages 3 to 19, that comprise the statement of financial 
position as at 31 December 2025, the statement of comprehensive revenue and expense, statement of 
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the 
financial statements that include accounting policies and other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 
a) present fairly, in all material respects: 

  

▪ the School’s financial position as at 31 December 2025; and 

▪ the School’s financial performance and cash flows for the year then ended; and 
 

b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector – 
Public Benefit Entity Standards Reduced Disclosure Regeime. 
 

Our audit was completed on 25 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 
and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial 
statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to continue as 
a going concern. The Board is also responsible for disclosing, as applicable, matters related to going concern 
and using the going concern basis of accounting, unless the Board intends to close or merge the School, or 
has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
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Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 
our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or 
error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 
expected to influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking that 
the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board. 

 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to the 
related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s report. 
However, future events or conditions may cause the School to cease to continue as a going concern. 

 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 
and significant audit findings, including any significant deficiencies in internal control that we identify during 
our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements and the audit 
report, as well as a Statement of Variance, an Evaluation of the School’s Students’ Progress and Achievement, 
a Statement of Compliance with Employment Policy, and a Statement of KiwiSport funding. The Board is 
responsible for the other information that it presents alongside its annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Analysis of Variance, 
Evaluation of the School’s Students’ Progress and Achievement, Statement of Compliance with Employment 
Policy, and Statement of KiwiSport funding.  
 
Our opinion on the financial statements does not cover the other information and we do not express any form 
of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, 
we conclude that there is a material misstatement of this other information, we are required to report that fact. 
We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence Standards) 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 

 
Kurt Sherlock  
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 
Auckland, New Zealand  



​ANALYSIS OF VARIANCE - ANNUAL PLAN 2025​

​NELPS​ ​Goals​ ​Actions​ ​Success indicators​ ​Analysis of variance - progress against actions & success indicators​

​Learners at the​
​centre​
​Barrier-free​
​access​
​Quality​
​teaching and​
​leadership​

​1.1 Sequence​
​and develop a​
​knowledge-rich​
​curriculum.​

​a) Sequence KRC planners y9-11 - design​
​team/KRC Coordinator Term 2 KRC team​
​Books/subscriptions Functioning team with a​
​clear understanding of their role to support the​
​schoolwide implementation of KRC, including​
​departments not represented in the team.​

​b) Support departments with Year 11 NCEA​
​course design/consolidation (include peer​
​review) Term 1 KRC team, HODs, department​
​time Year 11 KRC focus supports​
​NCEA assessment change.​

​c) Embed effective use of knowledge​
​organisers, (including literacy) Term 3 KRC​
​team, PL Knowledge organisers​

​a) Sequence KRC planners y9-11 - design​
​team/KRC Coordinator SAU Term 2 KRC​
​team Books/subscriptions Functioning team​
​with a clear understanding of their role to​
​support the schoolwide implementation of​
​KRC, including departments not represented​
​in the team.​

​b) Support departments with Year 11 NCEA​
​course design/consolidation (include peer​
​review) SAU/CLA Term 1 KRC team, HODs,​
​department time Year 11 KRC focus​
​supports NCEA assessment change.​

​c) Embed effective use of knowledge​
​organisers, (including literacy) SAU Term 3​
​KRC team, PL Knowledge organisers​

​Status:​​Implementation is ongoing at Year 9 and 10;​​however, Year 11​
​sequencing is currently evolving to align with the refreshed New Zealand​
​Curriculum. Embed of effective use supported by new staff KRC sessions to​
​complement full staff PL.​

​Variance:​​While the Year 9 and 10 KRC planners are​​active, the specific Year 11​
​sequencing has been adjusted to ensure it remains cohesive with upcoming​
​national curriculum changes.​

​Future Action:​​The KRC Coordinator and design team​​will continue to support​
​departments not yet fully integrated, ensuring the KRC functioning team maintains​
​a schoolwide supportive role during this transition.​

​O1 Learners at​
​the centre O2​
​Barrier-free​
​access O3​
​Quality​
​teaching and​
​\leadership​

​1.2 Implement a​
​professional​
​development​
​programme.​

​a) Redesign full staff PLD literacy/num/IE​
​instruction, Mātauranga Māori including​
​KRC/ISLT led department hui. Term 1 PL staff​
​Staff are invested in incorporating​
​IEI/literacy/numeracy and Mātauranga Māori​
​into their daily classroom practice.​

​b) Audit and update walk through/observation​
​schedule. Implement and BC check ins​
​document. Include objective in PGC relating to​
​Te Ao Māori Term 1 HODs, CLs This is​
​evidenced by classroom observations and goal​
​setting in PGC discussions.​

​c) Provide leadership PL to HODs and CLs with​
​a clear focus and sequence/progression. Term​
​1-4 HODs, department hui, KRC/ISLT team and​
​external PL. Consistency of implementation of​
​BC/IEI/KRC/Mātauranga Māori and teaching​
​and learning observed across all lessons.​

​d) Small opt-in skill-based PLD e.g. ‘Tech​
​Tuesday’, Google Read/Write, AI options. All​
​topics aligned with strategic plan.​

​a) Staff are invested in incorporating​
​IEI/literacy/numeracy and Mātauranga Māori​
​into their daily classroom practice.​

​b) This is evidenced by classroom​
​observations and goal setting in PGC​
​discussions.​

​c) Consistency of implementation of​
​BC/IEI/KRC/Mātarana Māori and teaching​
​and learning observed across all lessons.​

​d) Data abstained via Google Classroom​
​and other sources driving opt in PL focus.​

​Status:​​Staff engagement with Te Reo Māori and the implementation of Tikanga is​
​high, successfully anchored by our school values, Te Tūāpapa o Panuku.​

​Variance:​​Formal observations and leadership check-ins indicate that the​
​meaningful delivery of Te Ao Māori content and context remains varied. While​
​some departments have successfully woven these contexts into their schemes,​
​others are still in the early stages of curriculum mapping.​

​Future Action:​​Targeted support will be provided to departments with lower levels​
​of integration to ensure Te Ao Māori is a core part of the student learning​
​experience.​

​Status:​​BC check-ins have been fully established and are operational.​

​Variance:​​There is a visible and measurable positive impact on the effective use​
​of classroom time. The implementation of Tikanga within the BC framework has​
​provided a more structured and respectful learning environment.​

​Future Action:​​Maintain the check-in cycle to ensure these gains in "time on task"​
​are sustained throughout the academic year.​

​Status:​​Opt-in sessions for Technology (including AI and Social Media) were​
​reasonably well-attended.​

​Variance:​​The planned PL specifically for HODs was not completed as originally​
​planned.​

​Future Action:​​A Problem-Solving model being investigated for middle leaders to​
​better address department-specific challenges.​



​O1 Learners at​
​the centre O2​
​Barrier-free​
​access O3​
​Quality​
​teaching and​
​leadership​

​1.3 Ensure our​
​student​
​demographic is​
​reflected in all​
​course​
​pathways.​

​a) Provide support for groups who are​
​under-represented in enrichment opportunities​
​and accelerated programmes​

​b) Seek enrichment opportunities for groups​
​who are underrepresented in Merit and​
​Excellence endorsements and STEAM​
​pathways​

​a) Tauira succeed in courses that allow them​
​to choose career and study pathways that​
​they are passionate about and and enable​
​them to change their world for the better.​

​b)Actively select Māori and Pacific students​
​for enrichment opportunities​

​Status:​​This remains a primary focus for the 2026​​academic year, with course​
​confirmation processes now centered on long-term student pathways. Increased​
​Excellence Endorsement rates at Level 1 and 3, both above national averages,​
​but Pacific students are under-represented in this group.​

​Variance:​​There has been a strategic shift from achieving​​toward achieving and​
​pathway-mapping.We are seeing higher levels of student engagement as tauira​
​select subjects that offer both personal passion and clear career pathways.​

​Future Action:​​We will continue to refine the course​​selection interview process​
​to ensure that initial choices in Year 11 lead directly to viable, high-value tertiary or​
​career pathways in Year 13.​

​O1 Learners at​
​the centre O4​
​Future of​
​learning and​
​work​

​2.1 Explore​
​avenues for​
​partnerships​
​with Māori,​
​Pacific and​
​business​
​communities.​

​a) Māori​
​▪Visit key people re values designs, pou, wraps,​
​window stencils.​
​▪ Establish a shared understanding of mana​
​whenua​
​b) Pacific ▪ Tutor/s for Polyfest and in-school​
​cultural night​
​▪ Pacific Island fono​

​a) We have finalised, approved designs to​
​start using in documentation and around​
​school. Agree on locations, print and install.​

​b) All stakeholders are confident in the​
​relationships between local iwi and the​
​school, and this informs decision-making​
​that affects Māori​

​c) Samoan and Filipino group perform at​
​Polyfest. Other cultural groups prepare and​
​perform at Fiafia (or similar) nights (Tongan,​
​Cook Is Māori) Pacific voice informs our​
​decisions to support in future.​

​Status:​​Connection with Te Kāwerau ā Maki has been​​successfully initiated​
​through formal hui. We have gained a deeper institutional understanding of the​
​importance of mana whenua partnership.​

​Variance:​​The installation of the Pou has been delayed​​due to the critical need for​
​precise translation and the "\rewording of kupu. Furthermore, while the​
​relationship is established, the financial commitment required for a sustained,​
​long-term partnership was not fully budgeted for in the current cycle.​

​Future Action:​​Budgeting for ongoing partnership costs​​will be prioritised for the​
​2027/2028 financial year. In the interim, the focus remains on finalising the Pou​
​inscriptions to ensure they are culturally and linguistically sound.​

​Status:​​This area has seen significant success, with​​excellent tutor engagement​
​leading to improved performance standards and strengthened​
​whakawhanaungatanga. The Pasifika Fono is now established.​

​Variance:​​The focus has shifted toward sustainability.​​To maintain the high-quality​
​connections built by our two lead tutors, we are proactively supporting their​
​placement as trainee teachers at HHS.​

​Future Action:​​The next phase involves establishing​​a dedicated Pasifika Kaiako​
​Team.This group will lead internal whanaungatanga initiatives and specifically​
​target improved academic outcomes for our Pasifika tauira.​

​Status:​​The Filipino Group has grown significantly​​in size and performance​
​quality. They are currently supported by a network of four kaiako and a dedicated​
​group of alumni.​

​Variance:​​The success of the Filipino model has provided​​a blueprint for other​
​groups. The variance here is the expansion of our multicultural goals to include a​
​wider demographic.​

​Future Action:​​Based on the successful Filipino framework,​​the 2026/27 focus​
​will be to establish and support a South Asian Polyfest group, ensuring our​
​extracurricular offerings reflect our diverse school community.​

​Learners at the​
​centre,​
​barrier-free​
​access​

​2.2​
​Develop a​
​communications​
​plan.​

​a) Schedule community messages on multiple​
​platforms including scheduled posts from​
​departments – highlighting excellence/providing​
​key messages.​

​a) Our communications share a wider range​
​of updates, with a balanced focus on events​
​and learning.​

​Status:​​A robust communication plan is now operational.​​This includes a​
​structured cycle of start-of-year emails, regular updates, and pānui to the parent​
​community.​



​b) Schoolbridge app​

​c) Update website content​

​d) Signage:​
​- Digital sign at gate – with scheduled key​
​messages regarding student​
​achievement/marketing/important​
​information for whānau.​
​- Explore use of motorway billboard to promote​
​enrolments​

​b) Improved communication systems within​
​and​
​beyond school.​

​c) The website is current, representative,​
​interactive and informative​

​d) By raising its profile, the wider community​
​sees​
​Henderson High School as an active,​
​attractive educational space.​

​Variance:​​Social media engagement on Facebook and Instagram has shifted to a​
​consistent, high-frequency schedule. The content has been intentionally varied to​
​ensure it reflects the diverse ethnic and cultural groups within our kura.​

​Future Action​​: Continue to monitor engagement metrics​​to ensure the voice of​
​the school remains inclusive and representative of all student cohorts.​

​Status:​​Significant technical integration has been​​completed. The new school​
​website went live in March 2026.​

​Variance:​​The new platform successfully synchronises​​school communications​
​via the Hail platform and our internal portal. The website now serves as a​
​high-quality reflection of an academically focused, structured, and vibrant kura.​

​Future Action:​​Phase two will focus on optimising​​the portal interface to improve​
​the ease of access for parents regarding real-time student data and keeping​
​website content updated.​

​Status:​​Current on-site signage is being managed effectively,​​with a new local​
​sign-writing partnership allowing for rapid, professional updates.​

​Variance:​​We are now in active negotiations with the​​Hockey Trust to secure a​
​presence on high-profile corner signage.​

​Future Action:​​Finalise the agreement with the Hockey​​Trust to increase the​
​school’s visibility to the wider community and passing traffic.​

​Learners at the​
​centre​

​2.3​
​Build HHS​
​alumni​

​a) Create database of ex-students including​
​industry links.​

​b) Progress discussions around Foundation​
​and Past Pupils, include recent alumni in​
​Discussions.​

​c) Guest speakers at selected school events.​

​a) Alumni database is complete and ready to​
​be regularly updated.​

​b) Foundation and Past Pupils Association​
​are seen as relevant, enjoyable and​
​meaningful for alumni involvement.​

​c) Recent alumni speak and resonate with​
​current students.​

​Strategic Area: Alumni Engagement​

​Status:​​Initial work is complete and highly visible.​​Alumni are now actively​
​contributing to the school’s academic and sporting culture as both guest speakers​
​and tutors.​

​Variance:​​Alumni are established at the Excellence​​Breakfast, Scholarship​
​presentations, and Sports Awards. This provides current tauira with tangible​
​examples of post-school success.​

​Future Action:​​Ensure a consistent rotation of diverse​​alumni voices throughout​
​the academic year.​

​Status:​​Successful integration of past pupils into​​major school events, most​
​notably the opening of the Heart of the School.​

​Variance:​​By featuring Past Pupil Success stories​​on social media, we are​
​honoring our heritage.​

​Future Action: With the first official Past Pupil Hui scheduled for 2026, we are​
​ensuring long-term continuity.​

​Learners at the​
​centre​
​Future of​
​learning and​
​work.​

​3.1​
​Develop a​
​values-based​
​leadership/​
​service​

​a) Develop Ignition Hui focus​

​b) Extend Gateway to tertiary focus areas.​

​c) Include Māori and Pacific businesses/people​

​a) Increased attendance at Ignition Hui and​
​improved course selection effectiveness as a​
​result.​

​b) Increased % student retention until at​

​Status:​​Significant increase in whānau attendance​​recorded at the Ignition Hui.​
​Partnership with Te Puna Creative Hub including the successful hosting of​
​prizegivings and the production of student podcasts.​

​Variance:​​While attendance at the Ignition Hui was​​high, the Pacific Careers​



​programme with​
​and​
​outward focus.​

​in an onsite careers day3.​ ​least gaining Level 2 NCEA with major focus​
​of UE.All leaving students have had effective​
​career guidance including ‘leavers career​
​kete’.​

​c) Extend business community presence a​
​school community events, with a particular​
​Māori and Pacific focus.​

​Evening saw low engagement. This indicates a need to pivot from standalone​
​events to integrated one-stop community evenings.​

​Future Action:​​For 2026, the Pacific Careers event​​will be aligned with Senior​
​Careers Day and Parent-Teacher interviews to maximize convenience. Plans are​
​also underway to expand Te Puna usage into music recording and student​
​publications.​

​Status:​​Overall UE rates remain consistently well​​above national averages.​

​Variance:​​A specific achievement gap persists for​​Pacific students regarding UE​
​and overall success rates. This remains a critical area for targeted intervention in​
​2026.​

​Future Action:​​Implement a strategy for 2026 that​​links Pacific achievement​
​directly to the integrated careers and interview cycle, ensuring whānau have clear​
​data on UE pathways.​

​Status:​​Student retention data has remained static​​with no significant upward​
​movement.​

​Variance:​​Current systems are supporting University-bound​​students reasonably​
​effectively, but there is a variance in support for achieved-level  learners. These​
​students require more robust scaffolding to transition from Level 2 into​
​apprenticeships, training, or Level 3 study.​

​Future Action:​​Shift focus in 2026/2027 toward vocational​​pathway tracking at​
​Level 2, ensuring Achieved learners have a confirmed transition plan into trades​
​or higher-level senior secondary study.​

​Learners at the​
​centre​
​Barrier-free​
​access​
​Quality​
​teaching and​
​leadership​

​3.3​
​Design and​
​implement a​
​tiered​
​hauora​
​programme​
​from Y9 – Y13.​

​a)Form a design team. Research and decide​
​on models and programme to be used for 2025​
​pilot, including a Pacific and Māori focus.​

​b) Wellness lunchtime fitness programme – opt​
​in. Celebrate Mental Health Awareness Week​
​in assembly​

​a) A hauora programme has been designed​
​for a pilot to start in 2025​

​b) Winter Fitness lunchtime programme runs​
​through Term 2 and 3. Mental Health is​
​explicitly promoted at assemblies.​

​Status:​​A formal programme structure has not yet been​​designed However,​
​wellbeing surveys and follow-up protocols are now operational.​

​Variance:​​The fitness initiative has launched on a​​smaller scale than originally​
​intended to test student engagement and the most effective way to run the​
​programme.​

​The Wellbeing Team are now centralised in a  Guidance Hub, increasing student​
​visibility and access.​

​Future Action:​​Established wellbeing surveys to target​​specific student needs​
​within the Guidance Hub.​



​Learners at the​
​centre​

​Achievement​ ​Improve NCEA results at Levels 1, 2 and 3​

​Improve Pacific student achievement at Levels​
​1, 2 and 3​

​Improve Māori student achievement at Levels​
​1, 2 and 3​

​Improve the % of students gaining NCEA​
​Excellence endorsements​

​Level 1 - 90%, Level 2 - 90%, Level 3 - 85%​

​Level 1 - 90%, Level 2 - 90%, Level 3 - 85%​

​Level 1 - 90%, Level 2 - 90%, Level 3 - 85%​

​Level 1 - 15%, Level 2 - 15%, Level 3 - 15%​

​SI not met, but Level 1 and 2 above Nat average. SI focus the same for 2026​

​Only Level 3 Māori exceeded the SI, but all other categories above Nat average.​
​SI focus the same for 2026.​

​Only Level 3 met SI, but all both Level 1 and 3 above Nat average. SI focus the​
​same for 2026.​



​Improve the % of students gaining University​
​Entrance​

​UE - 60%​

​SI met for all and increased Māori UE rate. Pasifika is an area of focus for 2026.​



​Evaluation of students progress and achievement report - ANNUAL PLAN 2025​

​NELPS​ ​Goals​ ​Actions​ ​Success indicators​ ​Analysis of variance - progress against actions & success indicators​

​Learners at the​
​centre​
​Barrier-free​
​access​
​Quality​
​teaching and​
​leadership​

​1.1 Sequence​
​and develop a​
​knowledge-rich​
​curriculum.​

​a) Sequence KRC planners y9-11 - design​
​team/KRC Coordinator Term 2 KRC team​
​Books/subscriptions Functioning team with a​
​clear understanding of their role to support the​
​schoolwide implementation of KRC, including​
​departments not represented in the team.​

​b) Support departments with Year 11 NCEA​
​course design/consolidation (include peer​
​review) Term 1 KRC team, HODs, department​
​time Year 11 KRC focus supports​
​NCEA assessment change.​

​c) Embed effective use of knowledge​
​organisers, (including literacy) Term 3 KRC​
​team, PL Knowledge organisers​

​a) Sequence KRC planners y9-11 - design​
​team/KRC Coordinator SAU Term 2 KRC​
​team Books/subscriptions Functioning team​
​with a clear understanding of their role to​
​support the schoolwide implementation of​
​KRC, including departments not represented​
​in the team.​

​b) Support departments with Year 11 NCEA​
​course design/consolidation (include peer​
​review) SAU/CLA Term 1 KRC team, HODs,​
​department time Year 11 KRC focus​
​supports NCEA assessment change.​

​c) Embed effective use of knowledge​
​organisers, (including literacy) SAU Term 3​
​KRC team, PL Knowledge organisers​

​Status:​​Implementation is ongoing at Year 9 and 10;​​however, Year 11​
​sequencing is currently evolving to align with the refreshed New Zealand​
​Curriculum. Embed of effective use supported by new staff KRC sessions to​
​complement full staff PL.​

​Variance:​​While the Year 9 and 10 KRC planners are​​active, the specific Year 11​
​sequencing has been adjusted to ensure it remains cohesive with upcoming​
​national curriculum changes.​

​Future Action:​​The KRC Coordinator and design team​​will continue to support​
​departments not yet fully integrated, ensuring the KRC functioning team maintains​
​a schoolwide supportive role during this transition.​

​O1 Learners at​
​the centre O2​
​Barrier-free​
​access O3​
​Quality​
​teaching and​
​\leadership​

​1.2 Implement a​
​professional​
​development​
​programme.​

​a) Redesign full staff PLD literacy/num/IE​
​instruction, Mātauranga Māori including​
​KRC/ISLT led department hui. Term 1 PL staff​
​Staff are invested in incorporating​
​IEI/literacy/numeracy and Mātauranga Māori​
​into their daily classroom practice.​

​b) Audit and update walk through/observation​
​schedule. Implement and BC check ins​
​document. Include objective in PGC relating to​
​Te Ao Māori Term 1 HODs, CLs This is​
​evidenced by classroom observations and goal​
​setting in PGC discussions.​

​c) Provide leadership PL to HODs and CLs with​
​a clear focus and sequence/progression. Term​
​1-4 HODs, department hui, KRC/ISLT team and​
​external PL. Consistency of implementation of​
​BC/IEI/KRC/Mātauranga Māori and teaching​
​and learning observed across all lessons.​

​d) Small opt-in skill-based PLD e.g. ‘Tech​
​Tuesday’, Google Read/Write, AI options. All​
​topics aligned with strategic plan.​

​a) Staff are invested in incorporating​
​IEI/literacy/numeracy and Mātauranga Māori​
​into their daily classroom practice.​

​b) This is evidenced by classroom​
​observations and goal setting in PGC​
​discussions.​

​c) Consistency of implementation of​
​BC/IEI/KRC/Mātarana Māori and teaching​
​and learning observed across all lessons.​

​d) Data abstained via Google Classroom​
​and other sources driving opt in PL focus.​

​Status:​​Staff engagement with Te Reo Māori and the implementation of Tikanga is​
​high, successfully anchored by our school values, Te Tūāpapa o Panuku.​

​Variance:​​Formal observations and leadership check-ins indicate that the​
​meaningful delivery of Te Ao Māori content and context remains varied. While​
​some departments have successfully woven these contexts into their schemes,​
​others are still in the early stages of curriculum mapping.​

​Future Action:​​Targeted support will be provided to departments with lower levels​
​of integration to ensure Te Ao Māori is a core part of the student learning​
​experience.​

​Status:​​BC check-ins have been fully established and are operational.​

​Variance:​​There is a visible and measurable positive impact on the effective use​
​of classroom time. The implementation of Tikanga within the BC framework has​
​provided a more structured and respectful learning environment.​

​Future Action:​​Maintain the check-in cycle to ensure these gains in "time on task"​
​are sustained throughout the academic year.​

​Status:​​Opt-in sessions for Technology (including AI and Social Media) were​
​reasonably well-attended.​

​Variance:​​The planned PL specifically for HODs was not completed as originally​
​planned.​

​Future Action:​​A Problem-Solving model being investigated for middle leaders to​
​better address department-specific challenges.​



​O1 Learners at​
​the centre O2​
​Barrier-free​
​access O3​
​Quality​
​teaching and​
​leadership​

​1.3 Ensure our​
​student​
​demographic is​
​reflected in all​
​course​
​pathways.​

​a) Provide support for groups who are​
​under-represented in enrichment opportunities​
​and accelerated programmes​

​b) Seek enrichment opportunities for groups​
​who are underrepresented in Merit and​
​Excellence endorsements and STEAM​
​pathways​

​a) Tauira succeed in courses that allow them​
​to choose career and study pathways that​
​they are passionate about and and enable​
​them to change their world for the better.​

​b)Actively select Māori and Pacific students​
​for enrichment opportunities​

​Status:​​This remains a primary focus for the 2026​​academic year, with course​
​confirmation processes now centered on long-term student pathways. Increased​
​Excellence Endorsement rates at Level 1 and 3, both above national averages,​
​but Pacific students are under-represented in this group.​

​Variance:​​There has been a strategic shift from achieving​​toward achieving and​
​pathway-mapping.We are seeing higher levels of student engagement as tauira​
​select subjects that offer both personal passion and clear career pathways.​

​Future Action:​​We will continue to refine the course​​selection interview process​
​to ensure that initial choices in Year 11 lead directly to viable, high-value tertiary or​
​career pathways in Year 13.​

​O1 Learners at​
​the centre O4​
​Future of​
​learning and​
​work​

​2.1 Explore​
​avenues for​
​partnerships​
​with Māori,​
​Pacific and​
​business​
​communities.​

​a) Māori​
​▪Visit key people re values designs, pou, wraps,​
​window stencils.​
​▪ Establish a shared understanding of mana​
​whenua​
​b) Pacific ▪ Tutor/s for Polyfest and in-school​
​cultural night​
​▪ Pacific Island fono​

​a) We have finalised, approved designs to​
​start using in documentation and around​
​school. Agree on locations, print and install.​

​b) All stakeholders are confident in the​
​relationships between local iwi and the​
​school, and this informs decision-making​
​that affects Māori​

​c) Samoan and Filipino group perform at​
​Polyfest. Other cultural groups prepare and​
​perform at Fiafia (or similar) nights (Tongan,​
​Cook Is Māori) Pacific voice informs our​
​decisions to support in future.​

​Status:​​Connection with Te Kāwerau ā Maki has been​​successfully initiated​
​through formal hui. We have gained a deeper institutional understanding of the​
​importance of mana whenua partnership.​

​Variance:​​The installation of the Pou has been delayed​​due to the critical need for​
​precise translation and the "\rewording of kupu. Furthermore, while the​
​relationship is established, the financial commitment required for a sustained,​
​long-term partnership was not fully budgeted for in the current cycle.​

​Future Action:​​Budgeting for ongoing partnership costs​​will be prioritised for the​
​2027/2028 financial year. In the interim, the focus remains on finalising the Pou​
​inscriptions to ensure they are culturally and linguistically sound.​

​Status:​​This area has seen significant success, with​​excellent tutor engagement​
​leading to improved performance standards and strengthened​
​whakawhanaungatanga. The Pasifika Fono is now established.​

​Variance:​​The focus has shifted toward sustainability.​​To maintain the high-quality​
​connections built by our two lead tutors, we are proactively supporting their​
​placement as trainee teachers at HHS.​

​Future Action:​​The next phase involves establishing​​a dedicated Pasifika Kaiako​
​Team.This group will lead internal whanaungatanga initiatives and specifically​
​target improved academic outcomes for our Pasifika tauira.​

​Status:​​The Filipino Group has grown significantly​​in size and performance​
​quality. They are currently supported by a network of four kaiako and a dedicated​
​group of alumni.​

​Variance:​​The success of the Filipino model has provided​​a blueprint for other​
​groups. The variance here is the expansion of our multicultural goals to include a​
​wider demographic.​

​Future Action:​​Based on the successful Filipino framework,​​the 2026/27 focus​
​will be to establish and support a South Asian Polyfest group, ensuring our​
​extracurricular offerings reflect our diverse school community.​

​Learners at the​
​centre,​
​barrier-free​
​access​

​2.2​
​Develop a​
​communications​
​plan.​

​a) Schedule community messages on multiple​
​platforms including scheduled posts from​
​departments – highlighting excellence/providing​
​key messages.​

​a) Our communications share a wider range​
​of updates, with a balanced focus on events​
​and learning.​

​Status:​​A robust communication plan is now operational.​​This includes a​
​structured cycle of start-of-year emails, regular updates, and pānui to the parent​
​community.​



​b) Schoolbridge app​

​c) Update website content​

​d) Signage:​
​- Digital sign at gate – with scheduled key​
​messages regarding student​
​achievement/marketing/important​
​information for whānau.​
​- Explore use of motorway billboard to promote​
​enrolments​

​b) Improved communication systems within​
​and​
​beyond school.​

​c) The website is current, representative,​
​interactive and informative​

​d) By raising its profile, the wider community​
​sees​
​Henderson High School as an active,​
​attractive educational space.​

​Variance:​​Social media engagement on Facebook and Instagram has shifted to a​
​consistent, high-frequency schedule. The content has been intentionally varied to​
​ensure it reflects the diverse ethnic and cultural groups within our kura.​

​Future Action​​: Continue to monitor engagement metrics​​to ensure the voice of​
​the school remains inclusive and representative of all student cohorts.​

​Status:​​Significant technical integration has been​​completed. The new school​
​website went live in March 2026.​

​Variance:​​The new platform successfully synchronises​​school communications​
​via the Hail platform and our internal portal. The website now serves as a​
​high-quality reflection of an academically focused, structured, and vibrant kura.​

​Future Action:​​Phase two will focus on optimising​​the portal interface to improve​
​the ease of access for parents regarding real-time student data and keeping​
​website content updated.​

​Status:​​Current on-site signage is being managed effectively,​​with a new local​
​sign-writing partnership allowing for rapid, professional updates.​

​Variance:​​We are now in active negotiations with the​​Hockey Trust to secure a​
​presence on high-profile corner signage.​

​Future Action:​​Finalise the agreement with the Hockey​​Trust to increase the​
​school’s visibility to the wider community and passing traffic.​

​Learners at the​
​centre​

​2.3​
​Build HHS​
​alumni​

​a) Create database of ex-students including​
​industry links.​

​b) Progress discussions around Foundation​
​and Past Pupils, include recent alumni in​
​Discussions.​

​c) Guest speakers at selected school events.​

​a) Alumni database is complete and ready to​
​be regularly updated.​

​b) Foundation and Past Pupils Association​
​are seen as relevant, enjoyable and​
​meaningful for alumni involvement.​

​c) Recent alumni speak and resonate with​
​current students.​

​Strategic Area: Alumni Engagement​

​Status:​​Initial work is complete and highly visible.​​Alumni are now actively​
​contributing to the school’s academic and sporting culture as both guest speakers​
​and tutors.​

​Variance:​​Alumni are established at the Excellence​​Breakfast, Scholarship​
​presentations, and Sports Awards. This provides current tauira with tangible​
​examples of post-school success.​

​Future Action:​​Ensure a consistent rotation of diverse​​alumni voices throughout​
​the academic year.​

​Status:​​Successful integration of past pupils into​​major school events, most​
​notably the opening of the Heart of the School.​

​Variance:​​By featuring Past Pupil Success stories​​on social media, we are​
​honoring our heritage.​

​Future Action: With the first official Past Pupil Hui scheduled for 2026, we are​
​ensuring long-term continuity.​

​Learners at the​
​centre​
​Future of​
​learning and​
​work.​

​3.1​
​Develop a​
​values-based​
​leadership/​
​service​

​a) Develop Ignition Hui focus​

​b) Extend Gateway to tertiary focus areas.​

​c) Include Māori and Pacific businesses/people​

​a) Increased attendance at Ignition Hui and​
​improved course selection effectiveness as a​
​result.​

​b) Increased % student retention until at​

​Status:​​Significant increase in whānau attendance​​recorded at the Ignition Hui.​
​Partnership with Te Puna Creative Hub including the successful hosting of​
​prizegivings and the production of student podcasts.​

​Variance:​​While attendance at the Ignition Hui was​​high, the Pacific Careers​



​programme with​
​and​
​outward focus.​

​in an onsite careers day3.​ ​least gaining Level 2 NCEA with major focus​
​of UE.All leaving students have had effective​
​career guidance including ‘leavers career​
​kete’.​

​c) Extend business community presence a​
​school community events, with a particular​
​Māori and Pacific focus.​

​Evening saw low engagement. This indicates a need to pivot from standalone​
​events to integrated one-stop community evenings.​

​Future Action:​​For 2026, the Pacific Careers event​​will be aligned with Senior​
​Careers Day and Parent-Teacher interviews to maximize convenience. Plans are​
​also underway to expand Te Puna usage into music recording and student​
​publications.​

​Status:​​Overall UE rates remain consistently well​​above national averages.​

​Variance:​​A specific achievement gap persists for​​Pacific students regarding UE​
​and overall success rates. This remains a critical area for targeted intervention in​
​2026.​

​Future Action:​​Implement a strategy for 2026 that​​links Pacific achievement​
​directly to the integrated careers and interview cycle, ensuring whānau have clear​
​data on UE pathways.​

​Status:​​Student retention data has remained static​​with no significant upward​
​movement.​

​Variance:​​Current systems are supporting University-bound​​students reasonably​
​effectively, but there is a variance in support for achieved-level  learners. These​
​students require more robust scaffolding to transition from Level 2 into​
​apprenticeships, training, or Level 3 study.​

​Future Action:​​Shift focus in 2026/2027 toward vocational​​pathway tracking at​
​Level 2, ensuring Achieved learners have a confirmed transition plan into trades​
​or higher-level senior secondary study.​

​Learners at the​
​centre​
​Barrier-free​
​access​
​Quality​
​teaching and​
​leadership​

​3.3​
​Design and​
​implement a​
​tiered​
​hauora​
​programme​
​from Y9 – Y13.​

​a)Form a design team. Research and decide​
​on models and programme to be used for 2025​
​pilot, including a Pacific and Māori focus.​

​b) Wellness lunchtime fitness programme – opt​
​in. Celebrate Mental Health Awareness Week​
​in assembly​

​a) A hauora programme has been designed​
​for a pilot to start in 2025​

​b) Winter Fitness lunchtime programme runs​
​through Term 2 and 3. Mental Health is​
​explicitly promoted at assemblies.​

​Status:​​A formal programme structure has not yet been​​designed However,​
​wellbeing surveys and follow-up protocols are now operational.​

​Variance:​​The fitness initiative has launched on a​​smaller scale than originally​
​intended to test student engagement and the most effective way to run the​
​programme.​

​The Wellbeing Team are now centralised in a  Guidance Hub, increasing student​
​visibility and access.​

​Future Action:​​Established wellbeing surveys to target​​specific student needs​
​within the Guidance Hub.​



​Learners at the​
​centre​

​Achievement​ ​Improve NCEA results at Levels 1, 2 and 3​

​Improve Pacific student achievement at Levels​
​1, 2 and 3​

​Improve Māori student achievement at Levels​
​1, 2 and 3​

​Improve the % of students gaining NCEA​
​Excellence endorsements​

​Level 1 - 90%, Level 2 - 90%, Level 3 - 85%​

​Level 1 - 90%, Level 2 - 90%, Level 3 - 85%​

​Level 1 - 90%, Level 2 - 90%, Level 3 - 85%​

​Level 1 - 15%, Level 2 - 15%, Level 3 - 15%​

​SI not met, but Level 1 and 2 above Nat average. SI focus the same for 2026​

​Only Level 3 Māori exceeded the SI, but all other categories above Nat average.​
​SI focus the same for 2026.​

​Only Level 3 met SI, but all both Level 1 and 3 above Nat average. SI focus the​
​same for 2026.​



​Improve the % of students gaining University​
​Entrance​

​UE - 60%​

​SI met for all and increased Māori UE rate. Pasifika is an area of focus for 2026.​

​2026 Strategic Outlook: Sustaining Excellence and Expanding Opportunity​
​Following a year of significant achievement in 2025, most notably our Māori and Pacific NCEA pass rates significantly exceeding national averages, Henderson High School is positioned to move​
​from a foundation of strength to a culture of excellence in 2026.​

​Our strategy for the coming year focuses on scaling our successes:​

​Elevating Academic Excellence & Equity​
​Celebrating Māori Success: With Māori achievement at Level 3 reaching an outstanding 90.9%, our focus shifts to sustaining this momentum. We will leverage the expertise of our successful​
​departments to mentor others in further integrating Te Ao Māori into the curriculum.​

​Targeting High-Value Outcomes for Pacific Students: Building on our strong Level 2 and 3 pass rates, 2026 will focus on elevating achievement toward Merit and Excellence endorsements. By​
​aligning our new Pasifika Kaiako Team with our careers and interview cycles, we will ensure every Pacific student is mentored toward University Entrance and high-level career pathways.​

​Empowering the "Achieved" Learner: We are refining our vocational scaffolding to ensure students pursuing trades and practical pathways receive the same high-level tracking and transition support​
​as university-bound students.​

​Innovation in Teaching and Leadership​
​Advancing the Knowledge-Rich Curriculum: Following the successful rollout of the Year 9 and 10 programs, we are excited to further refine our Year 11 sequencing. This ensures our curriculum​
​remains at the forefront of the national refresh, providing students with a seamless transition into senior NCEA.​

​Strengthening Community & Wellbeing​
​Deepening Whānau Partnerships: We are evolving our community engagement by integrating cultural celebrations and career evenings with our Parent-Teacher interviews. This approach​
​acknowledges the busy lives of our families and ensures maximum participation in their children’s success.​

​Broadening Cultural Representation: To reflect our vibrant and diverse student body, we are delighted to expand our extracurricular landscape to include a South Asian Polyfest group, ensuring​
​every student sees their culture celebrated in the life of the school.​

​Enhancing School Visibility​
​Connecting with our Legacy: We are focussed on building a network of alumni to inspire our current students and strengthen our school’s place in the Henderson community.​



Compliance with Education and Training Act 2020: Good Employer Report 

For the year ending 31 December 2025 

Our Commitment 

Henderson High School is committed to its values as an employer, as outlined in Te 
Tūāpapa o Panuku: whanaungatanga, manaakitanga, kaitiakitanga, and kotahitanga. 

The Henderson High School Board acts as a "good employer" by taking all reasonable 
steps to build working relationships based on trust, confidence, and good faith. The 
Board treats employees fairly and properly in all aspects of their employment as 
required by the Public Service Act 2020 and the Education and Training Act 2020. The 
Board complies with all conditions contained in the relevant collective and individual 
employment agreements for teaching and non-teaching staƯ. 

The Board ensures strong leadership by recognising the Principal as the school's 
educational leader, the Chief Executive, and the sole employee of the Board. 

Personnel and Policies 

During 2025, the Board: 

 Safety and Wellbeing: Took all reasonably practicable steps to meet primary duty 
of care obligations, ensuring safe working conditions and responding to 
employee concerns via established Health and Safety protocols. 

 Hauora (Wellbeing): Prioritised staƯ health and work-life balance, including the 
consideration of flexible working arrangements where operationally viable. 

 Integrity and Conduct: Maintained high standards of professional integrity, 
ensuring the safety and wellbeing of students, colleagues, and the public 
interest. 

 Performance and Development: Promoted high levels of performance through 
robust performance management and targeted professional development. This 
included budget allocation for training, the fair distribution of salary units and 
management allowances, and the protection of non-contact time. 

Equal Employment Opportunities (EEO) 

Henderson High School promotes equal opportunities by applying our EEO framework 
to all relevant policies, particularly those relating to recruitment, selection, and 
promotion. In 2025, we ensured that we: 

 Treated current and prospective staƯ fairly and without bias. 

 Made appointment decisions based on merit while seeking a staƯ profile that 
reflects our multicultural school community. 



 Actively worked to eliminate systemic discrimination. 

2025 Progress and Distributed Leadership 

Throughout the 2025 year, we have seen a measurable increase in the diversity of our 
workforce, specifically regarding ethnicity. 

Key achievements in our 2025 EEO programme include: 

 Leadership Pathways: We expanded our distributed leadership model, creating 
opportunities for a wider range of staƯ—specifically Māori and Pacific kaiako—to 
lead strategic projects such as the Apollo and Mates Programmes and the 
establishment of the Pasifika Kaiako Team. 

 Professional Growth: Supported the career progression of staƯ into pastoral 
roles, including the transition of community tutors into Numeracy and Literacy 
support and potential teacher training placements, ensuring our staƯ reflect the 
demographics and aspirations of our tauira. 

 Alumni Integration: Engaged a network of alumni to public speaking and tutoring 
roles. 

 Policy Review: Continued the cycle of reviewing personnel policies via the 
SchoolDocs platform to ensure ongoing alignment with New Zealand 
employment law. 

The Board remains committed to raising awareness of bias and supports all staƯ in 
raising concerns directly with the Principal or the Board. 

 



School

KIWISPORT NOTE

Kiw isport is a Government funding init iat ive to support students’  part icipat ion in 
organised sport. In 2025, the school received total Kiw isport funding of $29,308 
(excluding GST). This funding w as spent on uniform, equipment and sport ing act ivit ies in 
order to increase equitable access to sport.
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